Research 


Education and Universal 
Human Rights 


HARRY GRACE 
General Assembly the United Nations 


considering that the text the Declaration should 
disseminated among all peoples throughout the 
recommends Governments Member States show their adherence 
Article the Charter using every means within their power solemnly 
publicize the text the Declaration and cause disseminated, dis- 
played, read and expounded principally schools and other educational insti- 


tutions 

This action was approved the United Nations de- 
vote 1948. stimulated conduct research the 
Universal Declaration Human Rights. believed that 
much had known about reactions persons the Decla- 
ration before they could educated about its implications. 

divided the Declaration into simple sentences and pre- 
sented 120 undergraduate students attitude test. 
They were not aware that was the Declaration which they 
Form asked each student indicate his agreement, 
disagreement, doubt about each item. Form administered 
two weeks later, presented the student with list ten coun- 
tries. For each item the Declaration was select the 
nation which thought would most likely agree, disagree, 
doubt that statement. Thus gave three answers for each 
item. Form asked him rate the ten nations with regard 
the amount information had about them. could then 
compare the students’ personal acceptance each item, their 
estimations the way various nations would react it, and 
the amount they thought they knew about each nation. The 
results this study reveal some the difficulties one might 
expect encounter program designed educate people 
about the Universal Declaration Human Rights. 
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most revealing the underlying attitudes were, 
first, the methods which students answered the ques- 
tions; and second, their comments upon the test. Those who 
strongly favored opposed the Declaration considered at- 
titude doubt concerning the equivalent rejection. Those 
who most frequently expressed doubt, however, considered 
doubt independent third position. Therefore, you 
agreed disagreed with the articles the Declaration you 
recognized middle ground, you considered everyone 
for against it. Only you had doubt about the Declaration 
could you understand third position. This was borne out 
the comments students were invited make the end the 
test. Some remarked that was unfair test because only two 
choices were possible, the United States and Soviet Russia, even 
though they had the opportunity choose from among ten 
nations: Brazil, China, Egypt, France, India, Liberia, Norway, 
Soviet Russia, the United Kingdom, the United States. 

The more student knew about nation, the more apt 
was consider its voting favor the Declaration. The 
nations about which least was known were considered have 
doubts about the Declaration. Those which the students ap- 
peared least well-informed about were Liberia, Egypt, 
Brazil, and Norway, that order. 

substantial majority agree with the Declaration, but there 
are some disquieting features about this agreement when one 
analyzes the responses more carefully. Forty-one per cent con- 
sidered the test either loyalty oath test communist 
affiliation. One-half the sample commented upon the vague- 
ness the wording, its ambiguity, its abstractness. quarter 
believed that this was test peace, idealism, utopian ideals, 
the perfect personality. The same percentage thought 
test personal prejudices. Comments such these from 
group educated persons portend great difficulty for the edu- 
cator who would inform the genera! public about this important 
document. 


RTICLEs the Declaration may categorized into four 
major areas. These reflect the students’ personal choices 

and the choices they assign the nations. 
Items with which there greatest agreement indicate 
concern for the rights the individual. The United States 
seen the champion these rights, and Soviet Russia the 
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challenger. Protection the individual, his rights, and his 
property are most important. There middle ground 
this debate. 

The next category items which found favor were those 
which both the United States and the United Kingdom were 
believed support opposition Soviet Russia. Concern 
with law and order, freedom association and movement 
within the nation, and the right have nationality. These 
articles demonstrate interest the group and its foundations. 
Individualism gives way citizenship these items. 

The importance the job, work and social security, 
reflected the third group items. Persons agree less with 
these than with the two preceding groups. These articles are 
seen dividing Anglo-America the one hand from Soviet 
Russia, and from Asia the other. The primary split, how- 
ever, lies between Europe and Asia, for the Soviet Union vacil- 
lates between these areas the opinion the students. Em- 
phasis placed upon conditions rather than upon individuals 

Finally, come the the world community 
man’s affairs. These articles emphasize the United Nations’ 
The stress upon one’s duties the community. Stu- 
dents personally question disagree with these items. They 
believe the United States shares their private opinions. The 
division essentially between Anglo-America and Asia. Soviet 


Russia understood either agreeing disagreeing with these 
items. 


HAT conclusions can drawn from this study? 
First, the reactions educated population im- 
portant political problem may readily elicited. The teacher, 
discussion leader, public official may arrange his program 
according the results his survey. 

Second, students are general agreement with the Uni- 
versal Declaration Human Rights. 

Third, there clear intolerance doubt. The tendency 
dichotomize persists. This tendency seems related 
intellectual well emotional forces. 

Fourth, humanitarianism suspicion. This suspicion has 
two sources: the present ideological conflicts and the semantic 
confusion the Declaration. 
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Teaching Modern Languages the 
Elementary-School Child 


BONGERS 
from being desirous starting discussion the 


subject teaching modern languages elementary- 

school children, should nevertheless like offer some 
remarks which came mind when read article Ernest 
and Lois Ellert which appeared the January issue 
the 

Let through the article and follow the argument. 
First the authors quote John Morgan, Luella Cole, Otto Kline- 
berg, and Mario Pei, stress the fact that ‘language one 
the fundamental facts social that “speech the most 
important and most universal instrument of* social intercourse 
have,” and that language ‘is the indispensable vehicle 
all human All this adduced, rather irrel- 
evantly, emphasize the statement that ‘one language 
coming more and more insufficient for the needs even 
the ordinary “In the light these statements,” the 
authors ask, can said against the study language?” 

they mean foreign language, and specify their meaning 
the acquisition foreign language, our answer must be: 
“Very even without the authority well-known psy- 
chologists and linguists sustain us. 

Then the authors say, “The question rather seems 
matter what the best age for introducing the formal study 
language the schools.” 

Query: What meant formal, what study, and what 
language? Let take that the authors mean ask: 
What the best age for child start the acquisition 
foreign language school? This really states the problem 
under discussion. The article might have used this question 
its title and have done without the introduction, which, after 
all, with every quotation kicks already open door. 

Next the authors state the fact that infant capable 
using, and fact does use, great multiplicity sounds, and 


1“Teaching Modern Languages the Elementary-School Child,” XXXII (January 

Ibid., 
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that many people argue from this that children ought learn 
two more languages simultaneously from infancy on. “After 
all,” the Ellerts say, “throughout Europe, and even America 
border areas, children grow speaking and understand- 
ing, sometimes even writing, two three tongues with facil- 


ity.” 


statement ought made the subject lot 
research before accept fact. really true 
that reasonable percentage these bi- and tri-lingual children 
(we are discussing eight- eleven-year-olds) speak, under- 
stand, and sometimes even write, two three languages with 
facility? Children the northern provinces Belgium that 
have some patois for their mother tongue and are compelled 
speak Flemish from the moment their entrance elementary 
school, and who very soon afterwards start learning French, 
they really (and with facility) acquire reasonable pro- 
ficiency these languages? 

Ask Dr. inspector secondary instruction 
for languages the Flemish-speaking part Belgium, 
whether enthusiastic about the teaching second and 
third language before the mother tongue has been consoli- 
dated into adequate instrument for thought. Ask 
who has made bilingualism Indonesia and, after 1945, 
Friesland (Holland) his special study, what thinks it. 
Ask educational authorities Wales; get touch with people 
who know, who are faced with the difficulties involved, and 
draw conclusions after wide research the field. All over the 
world people are confronted with the problem, countries with 
great numbers immigrants, colonial areas, and many half- 
developed countries where the youthful person’s chances life 
are dependent upon his proficiency the language the 
white business people who handle most the trade his 
country. 

Solutions the many problems attendant these differ- 
ences language have now been inspired economical 
and political factors and have not any appreciable degree 
been made the subject scientific research. The first earnest 
attempt toward pure scientific treatment the problem was 


Diksmuidenstraat 15, Ghent, Belgium. 
Wolters P.O. Box 58, Groningen, Holland. 
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made the International Bureau Education Geneva. 
1928 brought twenty educational psychologists together 
Luxembourg under the leadership Professor Bovet. “Les 
problémes psychologiques pédagogiques posés par 
were discussed, report was made, and plan for 
further research was drawn Reference was made the 
systematic observations made Jules Ronjat his little son, 
who received bilingual (French-German) the 
studies Michael West and the pioneer work 
done Saer, Smith, and Hughes 

The findings tended support the conclusion that bilin- 
gualism retards the development the personality (especially 
the intelligence and the affective life) and results arrears 
school (mainly the mother tongue). But there were not 
sufficient data formulate general and definite conclusions, 
especially the findings were not agreement with generally 
accepted opinions. 

The discussion showed the complexity the problem. 
international committee was formed conduct further re- 
search into the different aspects the subject and especially 
seek objective methods determine the effects various 
degrees bilingualism. This committee met separate 
section during the Sixth International Congress the New 
Education Fellowship Nice 1932. Some members read 
papers the results their research work,” but the inter- 
national political situation was (and for long time continued 
be) obstacle large-scale scientific research the field. 


article goes with quotation from Arthur Jersild, 
who very rightly observes that the ways which child 
called upon adjust two different languages may vary 
widely. But should very cautious about attaching any 
value his (and John Anderson’s) remark that the child 


Bilinguisme VEducation: Travaux Conférence Internationale Lux- 
embourg. Geneva: International Bureau Education, 1928. 

Champion, 1913. 

West, Bilingualism: with Special Reference Bengal. Calcutta: Bureau 
Education India, 1926 (partly summarized Learning Read Foreign Language, 
London: Longmans Green, 1926). 

J.; Smith, F.; and Hughes, The Bilingual Problem: Study Based 
upon Experiments and Observations Wales. Aberysrwyth, Wales: University College, 
1924. 
Full Report the Nice Conference (or New World the Making: Survey 
the Work the Nice Conference). London: New Education Fellowship, 
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may not acquire either language well would have 
acquired single language, but that the two languages are 
considered together, learns more language. 

This is, course, utter nonsense. When boy has entered 
college, his English deficient matters very little whether 
has knowledge Spanish, French, German which 
equally deficient much more so. 

The authors proceed quote Anderson and Mario Pei, 
who agree that the best way learn languages learn them 
from birth close possible. beg differ. The 
fact that child eight shows more aptitude for picking 
certain elements foreign language than twelve-year-old; 
that six-year-old child shows greater aptitude still; and that 
the baby shows ideal aptitude for learning more than one 
language, reason set him the task doing so. 

course, should distinguish between the various de- 
grees bilingualism meet all over the world and the learn- 
ing foreign language school; but still, even though the 
latter sure have much less detrimental effects than the 
first, attention should focused exclusively the mother 
tongue until the child twelve years old. not convinced 
that the proficiency English twenty-year-olds the 
United States such that leaves nothing desired. There- 
fore all the time available should used give the school 
child thorough mastery his mother tongue possible 
before enters high school. 

baby who picking his native language the same 
time creates his instrument for thought, and the higher the 
requirements met the student, the more thorough his 
grasp the mother tongue should be, and the more time 
should given for the consolidation his tools for thought. 


authors give Mario Pei authority for the statement 
that after the tenth year, ease learning languages 
lost; that thereafter, learning language becomes chore; that 
“the language will always looked upon something for- 
eign”; and that, “the farther one proceeds into adulthood, the 
more difficult becomes acquire new language, regardless 
method, material, incentive provided.” 

not agree. least, not entirely. course, lan- 

Ellert, op. pp. 
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mildly interested high-school students,” the setting not ideal 
and not very conducive success. But the language taught 
(as should taught) mode social behavior, 
astonishing aptitude and keen interest will still found 
boys and girls twelve fifteen years age and the older 
high-school and college students. The average high-school 
student will show sufficient interest reach fairly high stand- 
ard proficiency speaking, understanding, reading, and 
writing the language the teacher realizes that teaching 
skill and not knowledge. This calls for the sort teaching 
methods which can studied Ann Arbor (Fries, Lado, Pike, 
and on) where, incidentally, proof may had con- 
tention that students taught this way generally show keen 
interest and sufficient aptitude obtain results. 

That eight- ten-year-olds love codes and secret languages 
argument for teaching them foreign language that 
age. Children’s secret languages should (and usually are) 
handled with great fluency and great proficiency. Their only 
object that they shall unintelligible those outside the 
clan. efficient and handled with rapidity, the secret 
language should easy, very easy, learn. should havea 
vocabulary that sufficiently large meet the requirements 
the conversation held the clan, and this calls for least 800 
1,000 words. These words should acquired easily and 
with speed, and should instantly intelligible the insider. 

Therefore secret languages that are satisfactory and meet 
the requirements the clan derive their vocabulary from the 
mother tongue and are, some way other, modifications 
it. The insertion extra syllables serves the purpose remark- 
ably well. have heard children converse with great rapidity 
secret language that was absolutely unintelligible 
and yet was made words own language their 
normal order. The children inserted the beginning 
every syllable: 


“Have you seen father’s new car?” 


Hepave yepou sepeen mepy fepathepers njepew kepar? 


wife used speak this language with her friends 
school and have since learnt speak her, although, not 
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having sufficient practice, can understand her answers only 
with difficulty. Many Dutch-speaking children Holland and 
Indonesia can handle this language with remarkable speed. 
foreign language entirely inadequate meet the require- 
ments such secret language, because takes too long 
acquire reasonable vocabulary, too difficult handle 
without frequent and grave inaccuracies, and takes much too 
long acquire sufficient proficiency speaking it. 

When children start use the foreign language they are 
learning, secret language impress their elders their 
younger brothers and sisters, just because they love ex- 
press themselves the new language, you will invariably find 
that they will not loss for words. They freely invent 
words their own make for those they have not yet 
learned. They take words from the mother tongue, give them 
foreign-sounding twang and on. They not allow their 
lack vocabulary their lack practice handling the 
foreign syntax patterns stand the way their wish for 
rapid enunciation. 

this way the use codes and secret languages may con- 
stitute grave danger the acquisition reasonably correct 
Spanish, French, other language. 


authors further state that 


this the period when many European schools start their language- 
training programs with great effect [1]. well known that once 
second language acquired, easier master the third [2], and still 
easier get fourth [3]. After about three years study foreign 
language the children these European schools begin the second foreign 
tongue. mater fact, many schools France and Germany, 
more time has been devoted the study foreign language the 
time the child eleven than has been spent the study his native 
language [4]. This fact well documented statistics found study 
made Norsworthy and 


the passage quoted have numbered four points which 
would bear amplification and verification. The Psychology 
Childhood, Norsworthy and Whitley, was published 
1918, and the Ellerts not reckon with the possibility that 
since 1918 people Europe have come their senses. When 
grandfather, father, and were young, started 
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French when were eight nine years old, the fourth 
year the elementary school, but only because attended 
first- and second-class (expensive) schools. Schools for the 
working classes (cheap free schools) did not teach French. 
Now the teaching French primary schools has been abol- 
ished. Officially, French longer taught elementary- 
school children. taught, taught after school hours 
teachers who are privately paid parents who wish their 
children have smattering French before they enter sec- 
ondary school the age twelve. way, cannot blame 
these parents, because many secondary-school teachers 
French organize their lessons French were still taught 
the elementary school. Children who have knowledge 
the rudiments the language may find themselves con- 
siderable disadvantage entering secondary school. 

The fact that Norsworthy and Whitley state that children 
easily remember isolated words not relevant. The teacher 
who teaches foreign-vocabulary units isolated items deserves 
place front class: he, she, language teacher. 
The time for such methods has passed. Language not made 
words; words derive their meaning from the context 
which they are used and are taught situations. you 
not that, you are not teaching language. 


SUMMARY, personal opinion, first, that the fact 
that primary-school child picks certain foreign-language 
elements more easily than older children not itself rea- 
son teach him foreign language; second, that because the 
mother tongue constitutes the instrument for thought which the 
child has use all his later life, this tool should developed 
fairly high degree efficiency before permit the child 
start second language; third, that the problem bilingual- 
ism bi-, and polylingual countries should con- 
sidered apart from the teaching second language 
school. Both problems should made the subject intensive 
scientific research before generally valid conclusions can 


drawn. [Vol. XXXII, No. 
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Washouts into Teaching? 


VINCENT MCGUIRE 


faculty concerning the scholastic ability students enter- 

ing the field education. addition there has been, 
which college has the most rigid marking standards. Some 
critics have maintained that students who fail other colleges 
transfer colleges education and “get by” with ease. 

order shed some light the foregoing topics, the 
writer made analysis the scholastic record graduating 
class one the universities Florida. obvious that 
sweeping conclusions can drawn from analysis the aca- 
demic achievement one graduating class. The results such 
analysis will, however, sufficiently representative pro- 
vide sounder basis than mere opinion for determining the 
academic quality students entering the field education, 
and for comparing the marking standards the College 
Education with those other colleges. 

this university all students are enrolled during the first 
two years the University College, which presents general- 
education program. During the last two years students are 
enrolled the colleges the Upper Division the university 
according their major interests. The study scholastic 
records reported here limited period three and half 
years. The last semester work not included because rec- 
ords marks were not available the time this analysis was 
begun. The records the 786 students the graduat- 
ing class studied were not included because more than half 
their lower-division work had been done another institution. 

The problems the study are threefold: 


THE past there has been much discussion students and 


How the scholastic averages the Seniors the College 
Education compare with those other colleges the uni- 
versity? 

Which college receiving the best students (in terms 
marks) from the University College? 

What correlation exists between the scholastic averages 
earned the University College and the scholastic averages 
earned the same students the colleges the Upper 
Division? 
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point-averages the students graduating each col- 

lege were assembled. The mean the students’ records 
for each college was computed for three and half years, for 
the first two years the University College, and for the first 
three semesters the colleges the Upper Division. The 
mean scholastic record the Seniors during these periods, 
classified according the college from which they graduated, 
given the following table: 


Colleges Scholastic 
For three and half years: 
Arts and Sciences 
Education 
Engineering 
Forestry 
Physical Education 
Agriculture 
Pharmacy 
Business Administration 


For two years University College: 
Arts and Sciences 
Engineering ... 

Education 


Pharmacy 

Law 

Forestry 

Physical Education 
Agriculture 

Architecture and Allied Arts 


For year and half the colleges the Upper Division: 
Arts and Sciences 
Forestry 
Agriculture 
Engineering 
Architecture and Allied Arts 
Pharmacy 
Business Administration 


The mean records made these Seniors when the Uni- 
versity College are subtracted from their mean records when 
enrolled the Upper Division, and the changes point 
averages are shown the following table: 


Changes 
Colleges Point-Averages 
Physical Education 
Forestry 
Agriculture 
Architecture and Allied Arts 
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Changes 


Colleges Point-Averages 


Arts and Sciences 
Pharmacy 

Engineering 

Business Administration 


Table are given the correlation coefficients between 
the point-averages made these Seniors when the Univer- 
sity College and those made them the three semesters 
the colleges the Upper Division. should remembered 
that correlation coefficients may indexes degrees cor- 
respondence similarity status and not necessarily indexes 
causes such similarity. While there probably some 
correlation between point-averages made the University 
College and all the colleges the Upper Division, the 
small number students several instances—particularly 
Physical Education students) and Architecture (12 stu- 
make these coefficients very doubtful value 
predicting achievements future students these colleges. 


TABLE 


College Students Coefficient Error 


Physical Education 
Architecture and Allied Arts 
Business Administration 
Pharmacy 

Education 

Engineering 

Arts and Sciences 

Law 

Forestry 

Agriculture 


study, undertaken ascertain the comparative aca- 
demic standing students entering educational service, 
shows that the scholastic averages students the College 
Education second for the three and half years, third for 
two years the University College, and third for three 
semesters the Upper Division. 
Students the College Arts and Sciences had the high- 


(1) (2) (3) (4) 
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est averages for the whole period and for the first two years; 
they ranked second for three semesters the Upper Division. 
Many students Arts and Sciences are also doing work 
professional field, and their objectives are both general and 
professional. These students are not included the compv- 
tation for fields their professional interest, which include 
education. How this affects the comparison undertaken this 
study not known. 

The largest gain point-average between the University 
College and the colleges the Upper Division was made 
students the College Physical Education, followed For- 
estry, Agriculture, and Architecture and Allied Arts. When 
judged terms gains scholastic average, the College 
Education, with +.47 gain, ranked fifth. 

significant that every instance except one, students 
made higher point-averages colleges the Upper Division 
than they did the University College. [Vol. XXXII, No. 


Conference Impressions 


ERNEST ELLERT 


foreign languages American schools was held 
Washington, sponsored the United States Office 
Education and attended approximately 350 educators (pub- 
lic-school teachers and administrators, psychologists, college 
language teachers, representatives from teacher-training insti- 
tutions and educational organizations), government personnel, 
delegates from the fields business and industry, military men, 
and parents. The purpose the conference was consider the 
advisability introducing the study foreign languages into 
the elementary schools America and the means for doing so. 
Spokesmen for several American school systems which have 
maintained foreign-language program the elementary- 
school level for number years gave the history these 
programs and the results that had been achieved. Following 
the keynote address Commissioner Earl McGrath and the 
presentation background material, the conferees were divided 
into four sections consider detail the problems and solu- 
tions of, first, aims and objectives foreign-language pro- 
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gram; second, curriculum; third, administration; and fourth, 
teacher training. The discussion each group was completely 
recorded that the members the Conference could, they 
wished, ascertain what was said the three sections which they 
had not attended. 

Naturally there was good deal overlapping the dis- 
cussion, since the problems one group were dependent upon 
the solutions the problems the others. Taking this into 
consideration, however, each group attempted enumerate the 
problems its area and suggest solutions for them. The 
over-all objective kept mind all work sections, course, 
was that the introduction foreign-language study could 
time provide the child with the realization that part 
world community and that his knowledge another language 
and culture would much promote international under- 
standing and better human relationships. 

the close the work sessions, the participants gathered 
again the auditorium the Federal Security Agency 
report their results and come some general agreement. 
Briefly these results can summarized follows: 


All children should given the opportunity learn foreign lan- 
guage during their elementary-school years. Most conferees thought the 
study foreign languages should introduced early possible, 
preferably later than the third grade. The first approach should 
entirely conversational, with reading and writing postponed until the 
later elementary-school years. 

particular language was recommended. The interests and back- 
ground community the availability teachers might determine 
the selection any one language. was generally believed, however, 
that the language should represent living culture, and should 
importance America nation. 

Any language study should presented children within the 
framework their natural interests and activities. Language study has 
value academic exercise for this age-group. The subject-matter 
presented should integrated with the other areas learning which 
the child engages. 

Regarding the length instruction, was believed that periods 
should about fifteen minutes long the early years, thirty minutes 
the later grades. More important than the length the instruction 
period, however, the fact that instruction should given daily. 

All resources the community should utilized provide the 
Necessary instruction. Former teachers, student teachers, high-school 
teachers, educated foreigners the community, all might called upon 
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teach part time. When feasible, trips the zoo, foreign restaurants, 
and on, would provide stimulating experiences for conversation. 
Requisite, course, for anyone teaching language, are good 
pronunciation and some fluency the use the language being taught. 

Since the lack suitable teachers seems very great problem, 
the conference stressed the importance having all institutions higher 
learning review their own language programs, and urged greater 
co-operation between departments education and foreign-language 
departments. Teachers’ colleges, particular, might consider offering 
more courses language training, and other institutions could probably 
revise their programs and give greater emphasis conversation and 
language laboratories was also concluded that there was great need 
for workshops (especially during the summer colleges, but maintained 
throughout the year any locality with foreign-language program 
its school system). The suggestion was also made that more opportuni- 
ties should provided for study abroad and the exchange teachers. 


Beyond these specific recommendations and suggestions, 
some other aspects the conference should considered. 
First, should noted that although great variety opin- 
ions and theories were presented, exceptional atmosphere 
good will and co-operation prevailed all the discussions and 
sessions. This may have been due part Mr. McGrath’s 
plea his opening address for everyone stop shifting blame 
for the present unhappy state foreign-language teaching, and 
for all those present give serious consideration the matter 
trying extend the opportunity for foreign-language study 
increasing number young people. Everyone was urged 
also bear mind the fact that, since the United States has 
now assumed position world leadership, our citizens are 
greater need than ever sympathetic understanding the 
cultures other peoples expressed through their languages. 
Undoubtedly the best place reach large numbers future 
citizens the elementary schools: children this age-group 
can most easily and thoroughly learn foreign languages. 

Another point that needs stressing that every com- 
munity where the language program has already been intro- 
duced the elementary schools, although may first have 
been viewed with skepticism, even antagonism, the enthusiasm 
aroused after just few weeks was overwhelming, with 
parents clamoring for their children have such instruction 
they were not already receiving it, and pleased beyond measure 


[Continued page 


the 
The 
due 
war 
the 
two 
Edu 
Effc 
prog 
have 
urge 
job 
tion 
fall, 
certi 
teacl 
tutio 
diffe 


Coll 
cepti 
term 
year 


addi 


EDITORIAL COMMENT 


The Emergency Program for the Preparation 
Elementary-School Teachers 


emergency program for the preparation elemen- 
tary-school teachers now being conducted the five 


state universities Ohio noteworthy example 
the adaptation educational procedures meet emergency. 
The emergency the great shortage elementary-school 
teachers from which the country suffering. This shortage 
due number causes: the high birth rate during the post- 
war years and the failure teachers’ salaries keep pace with 
the cost living and with salaries and wages other fields are 
two the most important. The shortage has been great that, 
order keep the schools open, the State Department 
Education has issued great many substandard certificates. 
Efforts recruit students for the regular teacher-education 
program Ohio institutions have had measure success, but 
have fallen far short meeting the situation. Hence there was 
urgent need for prograrn which would the best possible 
job preparing large number teachers quickly. 

these circumstances, the Conference Deans Educa- 
tion the Five State Universities developed general plan 
under which college graduates could receive introductory pro- 
fessional training the summer 1953, begin teaching this 
fall, and complete their preparation for the standard provisional 
certificate twenty-four months, including two full years 
teaching. The plan was put into operation each the insti- 
tutions during the past summer. The specific schemes the 
different institutions vary somewhat; the following paragraphs 
describe the one Ohio State. 

college graduate working under this plan enrolled the 
College Education for quarter-hours work during the 
summer quarter, 1953. During the first term, took Con- 
ceptions Teaching (Education 514), and during the second 
term Child Guidance (Education 515). was enrolled 
sections these courses along with students the regular four- 
year undergraduate curriculum elementary education. 
addition, the students the special program enrolled 
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workshop meeting for three hours three days week 
throughout the quarter. The workshop covered content paral- 
leling that ordinarily given three courses: Arithmetic (Edu- 
cation 510), The Language Arts (Education 516), and The 
Social Studies (Education 517). They also did considerable 
amount observation the University School. Persons who 
completed the summer’s work were recommended the State 
Department Education for temporary certificates, valid for 
one year. 

Part the program carried during the present 
school year while the student employed teacher. 
registers for practicum carrying two quarter-hours credit 
for each three quarters. will have the benefit consulta- 
tion with, and supervision by, university supervisor and will 
attend seminar held intervals the campus. 

The third phase the program will carried during 
the summer 1954. enter this phase, the student will 
required present evidence satisfactory ratings speech, 
hearing, general health, and competence beginning teacher. 
This summer’s work will include courses children’s literature, 
science, art, music, physical education, and psychology. These 
courses will total quarter-hours; some them will com- 
bined into workshop. Completion the second summer’s 
work will qualify the teacher for one-year renewal the 
temporary certificate. 

Part the program will carried during the sec- 
ond year teaching. will consist student teaching done 
part the teacher’s regular work and under regular univer- 
sity supervisor. The teacher will register for quarter-hours 
student teaching during one quarter the year. success- 
ful completion this phase the program, will recom- 
mended for the standard provisional certificate. 


WENTY persons who seemed have the needed breadth 

undergraduate education were admitted the program 
the beginning the summer quarter; this was written, one 
had withdrawn and the remaining nineteen were continuing the 
work. This heterogeneous group with respect previous 
education and work experience. Thirteen hold the Bachelor’s 
degree from Ohio State University, and the remaining six have 
degrees from six other institutions. Eighteen the degrees 
were conferred between 1947 and 1953; one was given 1942. 
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Two students hold the Master’s degree. College majors include 
biology, English, fine arts, geology, history, home economics, 
journalism, psychology, religion, rural economics, social work, 
Spanish, and speech. Past work experiences and present 
occupations also vary widely. Only one member the group 
has had any experience public school teaching. 
Notwithstanding their heterogeneity, members the group 
without exception are keenly interested and are working hard. 
Nearly all expect complete the full two-year program. 


too soon make any definite evaluation the emer- 
gency program. Certain tentative conclusions seem 
warranted, however. The first conclusion has already been 
indicated: those who planned the program showed real educa- 
tional statesmanship. The shortage teachers great that 
bold and vigorous measures had taken many teaching 
positions were not filled persons whose preparation 
was highly inadequate. The plan now operation did place 
teachers the schools promptly and provide them much better 
preparation than the minimum required the State Depart- 
ment Education for temporary certification. Likewise, this 
plan ensures better preparation for the provisional certificate 
than the minimum state requirements. 

the second place, must remember that this 
emergency program; must not regarded substitute 
for the regular program. The teachers who enter the schools 
this fall from the new program will much less well prepared 
than those who, through four-year period, have been study- 
ing, observing, and participating school work with con- 
tinuously higher degree responsibility. 

the third place, there need for searching evaluation 
the program determine how effective and what sug- 
gestions offers for the improvement the regular program. 
hazard the prediction that the new program will effec- 
tive high degree—that the end the two-year period, 
most the “alumni” will recognized good teachers. 

This prediction based number considerations. The 
quality the students, judged those working most closely 
with them, high, and their interest keen. The workshop 
combining the materials three courses the teaching 
arithmetic, language arts, and social studies was probably 
good deal more effective than the separate courses would have 
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been. The practicum and the student teaching, both done 
the job, offer almost unlimited opportunities the supervisors 
promote the professional growth the student-teachers. 
The second summer campus study, taken after full year’s 
experience teaching, should highly effective, especially 
some the courses are combined into workshop, now 
planned. these and other features the program prove 
effective believe they will, they will indeed offer impor- 
tant suggestions for the improvement the regular program. 
Finally, should noted that this program fine 
example inter-institutional co-operation. The basic plan was 
worked out the Conference Deans. Since there 
university supervision the students the field during both 
1953-54 and 1954-55, and since the students from Ohio State 
(and presumably from the other universities) will widely 
distributed over the state, the institutions will have help 
each other. Kent State University, for example, doubt will 
supervise Ohio State students teaching the northeastern part 
the state, and Ohio State will the same for Kent State 
students the central part. This all the good; the more 
the colleges education help each other, the better for all. 
For these reasons, regard the new program highly 
significant. shall watch its further development with great 
interest. hope later publish articles describing and eval- 
uating with the thoroughness deserves. 


October issue Phi Delta Kappan, journal Phi 
Delta Kappa, men’s professional fraternity education, 
will devoted entirely research. Against backdrop 
reviews research other fields, such medicine, agricul- 
ture, science, business, and industry, more detailed discussion 
the research education will presented. The issue 
will contain the first major overview educational research 
published this magazine since 1941. The issue was 
prepared under the auspices the Phi Delta Kappa Commis- 
sion Research, which devoted year the project. 
Authors contributing the issue include: Dan Cooper, 
Stephen Corey, Cornell, Harold Dunkel, Carter 
Good, Cyril Hoyt, Herold Hunt, Palmer Johnson, Roy 
Larsen, Cayce Morrison, Russell Myers, Harold Shane, 
Byron Shaw, Waters, and Fletcher Watson. 
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Books Read 


“The Ames Demonstrations Perception.” Prince- 
ton, New Jersey: Princeton University Press, 1952. xvi-+88 pp. 

When culture comes turning point the values which gives 
allegiance, interest mounts “the problem perception.” The present era 
one those turning points, and much work now being done the social 
sciences approach the problem perception fresh fashion get new 
insights how man constructs his view the world. 

Adelbert Ames, Jr., the Institute for Associated Research Hanover, 
New Hampshire, has been leading figure capturing fresh insights this 
area and the construction laboratory demonstrations which can used 
others their own study central problems the field. Forty-nine 
publications have been issued the past six years, all having their orientation 
Ames’s work. the field education, the best-known work that 
Earl Kelley Education for What 

The volume Ittelson, here under review, manual for use those 
who would like construct the Ames demonstrations for use their own 
institutions. different demonstrations are presented. For each, there 
offered brief introductory note, photograph drawing the apparatus, 
brief description the apparatus and its operations, outline typical 
observations using the apparatus, illustrated where possible, and construction 
drawing the apparatus. The detailed specifications are carefully made, 
though interpretation the drawings for guidance construction will 
require some experience making apparatus from drawings. 

view the fact that several scores educational institutions are now 
interested the Ames demonstrations, probable that this volume will see 
considerable use highly selected audience. Those who have attempted 
use the mails tell others how these demonstrations are built can only 
take off our hats, respectful admiration, the author this volume and all 
those who helped its preparation. This has been labor love, vitally 
important basic progress research and teaching, but involving hard and 
tedious work its fulfillment. The rewards will reaped those who have 
the vision see the basic nature perception cue human behavior and 
who, now, can ahead establish highly challenging laboratories their own. 


Ross 


Growing through Play: Experiences Teddy and Bud. 
New York: Columbia University Press, 1952. pp. 

This booklet provides vivid description brief but vital three-year 
period the lives two disturbed pre-school children. 

The problems both children arise from feelings insecurity resulting 
from unstable home conditions and inconsistent treatment. Two interesting 
factors involve the extremely different behaviors observed the two children 

New York: Harper and Brothers, 1947. 
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spite the similarity causative situations, and the approaches taken aid 
the children. 

Teddy described child lacking interest all objects and persons 
around him such extent that would nothing. Bud, the other 
hand, entered into the life the with such unpredictable aggressive 
and destructive behavior that one teacher was delegated work with him 
exclusively. 

plan action for each child was devised carried out atmos- 
phere acceptance and freedom expression. Teddy was consistently 
exposed play materials and other children, while being allowed make 
overtures with little restriction reprimand possible. Bud was intro- 
duced large number dolls, trains, and other dramatic play materials 
which permitted him give vent his feelings without restriction. 

The description gradual behavior changes reveals the importance the 
use play experiences for the diagnosis and treatment the deep-seated 

York: William-Frederick Press, 1952. pp. 

This booklet concerns itself with the increasing need for expanded and 
improved recreation programs because the decrease working hours and 
the increase the number persons the golden age group. Emphasis 
placed the fact that such programs should develop individual dignity, self- 
respect, and faith, well encourage group participation. this way the 
program would helping achieve the primary purpose adding 
human happiness. 

Particular emphasis directed toward statements principles underlying 
good leadership, such the thought that recreation leader, help 
individuals and groups toward human happiness, must well-trained, well- 
integrated personality with broad background and deep interest people. 

There some excellent information included the booklet concerning 
the philosophy which important effective recreation program. There 
are also some helpful suggestions and guide lists concerning techniques 
leadership, duties leader, methods discerning recreational needs 
group community, techniques group work, and methods helping the 
volunteer worker make satisfying contribution the program. 

There are many practical suggestions Recreation Leadership which 
should helpful the reader interested recreational work. 

ALLENBAUGH 


Experiences for Children. New York: Columbia University Press, 1952. 
pp. 

This booklet describes the observed reactions children three types 
play situations. 

The Planned Play Group study resulted from the observation that the 
spontaneous large play group the extremely aggressive child victimizes the 
timid child. The study showed that arranging active and passive children 

1The result studies made under two-year grant from the National Institute 


Mental Health, with the Caroline Zachary Institute sponsoring the study and providing the 
facilities. 
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small, balanced group was possible for both types express themselves 
more freely, helping rather than harming each other. 

The use “Miniature Life Toys,” such mama and papa dolls, indi- 
cated that children can express their conflicts more clearly with structured 
dramatic play materials than with the less structured, such clay and blocks. 

Puppet plays offered wide variety opportunities for children small 
groups express themselves vigorously they watched situations dealing with 
such problems the arrival new baby and aggression peers. These 
expressions were release for the children and helped the observers detect 
their basic problems. 

The first two studies offer suggestions teachers for studying and help- 
ing children during their play experiences, but the authors believe the puppet 
plays need more study before they can used all teachers. 


ALLENBAUGH 


Division. Evaluation Air Force Instruction. Maxwell Air Force Base, 
Alabama: Air University, 1951. iv+63 pp. 

This publication was prepared “to furnish basic material for instruction 
tests and measurements the Academic Instructor Course [Air 
University]” (page ii). one might expect, most the text concerned 
with the practical aspects test construction, scoring, and analysis. One 
chapter presents brief discussion problems marking. 

Only two the eight chapters, “What Evaluation Is” (Chapter and 
“Evaluation Rating” (Chapter V), deal directly with techniques eval- 
uation other than testing. Chapter which the reviewer believes the 
best the booklet, includes such topics “Common Rating Errors,” “Rating 
Methods,” “Improving Ratings,” and “Constructing the Rating Device.” 

The authors admit lack coverage the field evaluation this 
sixty-page publication. Since this lack breadth and depth apparent, the 
reviewer believes that the booklet would most value the novice 
the field testing. The two chapters concerned with construction test 
items follow pattern presenting “poor” item and then “improved” 
version the same item. The principles good test construction are made 
quite clear through this procedure. general, the entire publication written 


clear and direct style, patterned after many the publications prepared 
branches the Armed Forces. 


Lucy Our Children and Our New York: 
Simon and Schuster, Inc., 1950. pp. 

Back 1916 this book was aborning with organization called the 
Bureau Educational Experiments. Now known the Bank Street 
Schools, including the Nursery School, Bank Street School for Teachers, and 
the Division Studies and Publications. was 1943 that co-operative 
work for curriculum revision the New York City public schools was begun. 
Part tells the story these Bank Street workshops, and Part III pulls out 
the stage-by-stage learnings and implications growing out the workshop 
experiences, with research and school moving together co-operatively. 

Without the motivation the underlying essentials good life for 
children and teachers, well projected Part the workshops could not 


EDUCATIONAL RESEARCH BULLETIN 


have been the successful experiences they were. good life grows with 
security, with zest the quest interests and activities, with linkages be- 
tween new and old experiences. “Life from beginning end social per 
formance” (page 425), writes Mitchell Part IV, she looks into 
the future “Our Children and Our Schools” with plea for more 
edge and more faith evolving democratic living. 

Mrs. Mitchell and her colleagues sensed early their enterprise the 
values record-keeping. the firsthand materials used profusely 
throughout the book not only enhance the meaning for the reader but also 
present forceful evidence the worth the situational approach curric- 


ulum improvement. Mary 


Mental Prodigies. New York: Philosophical Library, 
1952. 256 pp. 

This book attempts least mention under one cover most the 
better-known prodigies and investigate prodigy behavior both from me- 
chanical and psychological point view. its former aim succeeds 
rather well, but regard the latter much left desired. Although 
lip service given environmental influences, the author’s explanatory ap- 
proach ranges largely from the hereditary the mystic. support his 
hereditary position offers only “family tree” evidence which not con- 
clusive any sense. 

There heavy weighting biographical data, and this seems 
the book’s strongest point. Prodigies the areas rapid calculation, mem- 
ory, music, and chess are covered, and the author closes with several chapters 
hints rapid calculation, memory, and “mental magic” drawn from his 
own experiences. 

For the person who interested merely reading about prodigies and 
the details some their apparently amazing feats, the book will prove 
interesting. contributes little, however, understanding the “dy- 


namics” this kind behavior. 


Education and the American College. 
New York: Teachers College, Columbia University, 1952. pp. 
(Teachers College Studies Education). 

The author’s main purpose this readable and well-documented book 
present the need, purpose, techniques, and values program “for the 
development integrated and comprehensive rationale curriculum 
planning for intergroup education the liberal arts college” (page 6). 
group education important society which there are differences 
race, class, and religion. 

Intergroup education covers wide range responsibilities. includes 
not only the social climate and institutional pattern the college but also 
the academic curriculum, extra-class activities, admissions, and housing. The 
author points out that there tendency among many high schools and 
leges identify intergroup education with efforts improve relations be- 
tween minority and majority groups the United States. She states that the 
liberal-arts college does this, plus considering rural-urban relations, capital and 
labor, different socioeconomic groups, and family relations. 
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Implementation intergroup education through curriculum planning 
the liberal-arts college provided means five approaches: required basic 
courses social sciences; the requirement that students learn about another 
culture; students’ participation co-operative group activities; personal 
academic counseling; and incorporation courses, personnel policies, 
curricular activities, skills, and activities necessary education. 

The alert reader this book will realize that the author has emphasized 
the the liberal-arts college intergroup education the exclusion 
any other type college. Does not the teachers’ college have many these 
same purposes and values integral part its program? Certainly the 
teachers’ college equally concerned with “creating the democratic person- 
ality,” “educating for social leadership,” and “encouraging group deliberation 
and decision.” ‘The liberal-arts college may have distinctive inter- 
group education, but has the teachers’ college. The author seems have 


made unwarranted assumption this respect. 


The Workshop Way Learning. New York: Harper and 
Brothers, 1951. pp. 

Maurice Story Workshop. Bloomington, Indiana: 
Division Research and Field Services, Indiana University, 1952. pp. 
(Bulletin the School Education, Indiana University, Vol. XXVII, 
No. 1.) 

practice the workshop takes various forms. whatever pattern 
found, has become standard instrument for use programs educational 
improvement. essential deriving value from the workshop human 
climate which participants are free work their own problems with the 
help others, and atmosphere which “people can let their hair down,” 
throw off their pretenses, and behave like human beings. Two salient features 
the workshop are the emphasis problem-solving and the attention given 
human relations. 

The two accounts come from different settings. The first deals with 
university course organized along workshop lines for teachers who come weekly 
from the field the center. The second describes, strictly speaking, short 
work conference which the principal participants are school-board members 
and superintendents. The content the first analytical the purposes and 
principles the workshop concept and deals quite thoroughly with procedures. 
reading gives deeper understanding the workshop enterprise and 
that more study and evaluation its basic concepts and methodology 
are needed. The second account carries the reader along the descriptive 
level and him with impression the importance the purpose 
the particular workshop described and the relatively unmet need for lay and 
professional people participate co-operatively discussion situation. 
product-centered while the first book process-oriented. 

Kelley and his associates state six principles which have guided them, and 
which have been clarified over more than decade effort. They state nine 
purposes which have made their work meaningful. This reviewer likes the 
thought behind the statements. For example, this formulation: 
“The most important thing about any person his attitude toward other 
people” (page 4). The purposes are stated terms clean requirements that 
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the staff places against the workshop situation, such want put teach- 
ers situations that will break down the barriers between them that they 
can more readily communicate” (page 7). Four chapters are devoted pro- 
cedures. These have with starting workshop set direction and 
correct false expectations that participants may have brought with 
The formation and operation the interest group are dealt with terms 
procedures. The resources workship enterprise are discussed also stra- 
tegically procedural elements its development. General sessions are con- 
sidered integral part ongoing movement for continuously orienting 
the participant and for making available him the thinking 
basic problem releasing barriers between learners discussed the level 
practical procedures. 

attractive feature the book the fact that uses case method 
give impression reality. This illustrated the chapter evaluation. 
The reader informed techniques that have been employed for evaluating 
practice, and the results applying these techniques with participants. Mate- 
rials, principally anecdotal character, indicate the achievements. But the 
author not complacent; analyzes unsolved problems workshop planning 
and management. The concluding chapter takes the very interesting form 
recorded conversation between four people who have read the foregoing 
chapters and are familiar with the Wayne University Workshop and similar 
enterprises other institutions. 

Although different character, the Indiana Workshop report gives the 
reader idea the questions and conclusions school-board members and 
superintendents are interested pursuing when they share workshop experi- 
ence. evaluation procedure was used connection with this enterprise, and 
the reader will find the results interesting. The reviewer’s impression that 
this type workshop should become much more frequent because offers 
the educational profession instrument for solving some the critical public- 
relations problems that confront schools today. Each report its own way 
makes contribution the relatively scant literature the educational 


workshop. Max 


JANE Ross, editor. Logic for Living: Dialogues from the 
room Henry Horace Williams. New York: Philosophical Library, 
pp. 

This volume not textbook the usual sense. The preface tells 
that logic Henry Horace Williams meant applied logic distinct from 
formal logic. Thinking was him always relevant concrete situations, not 
abstract words symbols. The book record, even from class notes, 
the classroom procedures Mr. Williams. There question that his 
influence meant great deal number people now notable the fields 
philosophy, education, public life, and business, talked about 
Thinking Is” (unifying), “What Man Thinks About” (nature, history, God), 
“How Thinks” (by way quality, individuality, finitude, quantity, num- 
ber, relation, and on), and Achievements” (institutions, law, religion, 
standards, spirit, dialectic, and truth). 

Since logic technique can applied all situations experience, 
difficult determine exactly what logic from its content rather than 
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its formal principles. And without sense formal principles difficult 
say what that being applied various situations. The student must 
gradually sense what without directly facing it; comes through the 
back door experience. One wonders whether this method ever gives 
student clear conception what doing. not empirical the 
sense which there has been empirical medicine? 

All the material worth while, interesting, and stimulating. But the 
reader wonders the end whether thinking anything more than agitation 
the mind. leaves open the close whether there are any principles 
thought, valid for all and enduring the end time. there are, what 
are not, how can there any real organization experience? 
ALBERT 


Luici. New Pathways Piano Technique. New York: 


Philosophical Library, 1953. pp. 
The method acquiring piano technique set forth this book 
means short cut mastering the instrument, spite the author’s constant 
effortless playing. Rather, demands the artist deep 
consecrated concentration. For teachers and advanced students, the book will 
have appeal, but for the average student who takes the study piano only 
pastime, the approach perhaps too profound. would won- 
derful all students felt keenly about the joys artistic playing Mr. 
Bonpensiere, and his attitude certainly represents desirable one for all 


attain who play the piano any musical instrument. 


Education and Universal 
Human Rights 


[Continued from page 143] 


Fifth, the ideological divisions are least twofold: that 
between Soviet Russia and Anglo-America, and that between 
Europe and Asia. 

Sixth, the opinions this sample students approximate 
very closely the Anglo-American resolution presented 
the United Nations General Assembly 1952, whereby the 
Declaration was divided into two parts. very close vote, 
which split Anglo-America from Asia, “the General Assembly 

requests the Economic and Social Council ask the 
Commission Human Rights draft two Covenants 
Human Rights one contain civil and political rights 
and the other contain economic, social and cultural 
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Seventh, the Declaration may categorized according 
the students’ personal choices and the which they assign 
various nations with regard each item the Declaration, 
The least acceptable articles are those which emphasize the im- 
portance the world community. The most acceptable articles 
stress individual rights and freedoms. 

there relation between these categories? Are not indi- 
vidual rights and freedoms exercised responsible behavior 
the world community? The development democratic 
world community necessitates our understanding that our indi- 
vidual freedom inherent the responsibility demonstrate 
upholding the rights others. Thus continually build 
world community which harmonizes independence and re- 
sponsibility. The results this study indicate that educational 
programs human rights must focus upon this the major 


issue. [Vol. XXXII, No. 


Conference Impressions 
[Continued from page 

with what the children were learning when they did have it. 
matter which language was being taught, the parents seemed 
feel that the child’s whole interest school and its activities 
had been greatly increased through his language study, and this 
applied the slow learner well the gifted child. 

Finally, must admitted that not all the solutions 
and recommendations offered concerning existing problems will 
fit every community; but all the participants the conference 
believed that any community really wanted incorporate 
language program its school system, could find the solu- 
tion its own particular problems calling meeting those 
most interested (members the school board, teachers from 
various educational institutions the community, P.T.A. rep- 
resentatives, and persons from industrial and business groups). 
was recommended that the United States Office Education 
make available interested local groups, film strips and other 
material giving the background and results language pro- 
grams already operation. the same spirit genuine 
operation prevails these community meetings was shown 
the national conference, obstacle initiating and main- 
taining dynamic foreign-language program the elementary- 


school level should too great surmounted. 
[Vol. No. 


d 
ye 
thi 
nor 
Hor 
appr 


